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Background:

These progression statements have been developed across the Trust through dialogue between Heads, Maths
Leads and Teaching Staff. We have used the following as key source materials:

2.

National Curriculum Maths Programmes of Study 2014

NCETM Progression Maps (with Reasoning)

Third Space Learning - The Ultimate Maths Vocabulary List 2018

NCETM Calculation Guidance 2015

White Rose National Curriculum Progression Y1-6 2019

Power Maths Strand Yearly Overview 2019

NCETM Maths Vocabulary List for Teachers KS1-3 2015

NCETM Spine Overview Pilot Materials Y1-6 2018

Early Years Progression Charts NCETM 2019

Understanding Early Years Mathematics: The Connective Model Haylock and Cockburn (1989)
Concrete, Pictorial and Abstract Approaches — Jerome Bruner 1960 & Cockcroft Report 1982
How People Learn: Brain, Mind, Experience and School (Bransford et al 2000), published by the
National Academy of Sciences and the National Research Council

Purpose:

The progression statements are intended to be used to provide a robust framework upon which to build the
Maths curriculum. They provide an assurance of:

iv.

Sequential progressive learning of skills and knowledge within Maths. They support the step by
step visiting and revisiting of strands within Maths to deepen understanding over time.

Mathematical conceptual approaches. Maths has a distinctive pedagogical approach through the
development of the connective model, enabling children’s understanding through the use of
specific language, concrete manipulatives, mathematical symbols/representations and contexts.
Therefore the approach that has been taken is to develop key areas or big ideas within Maths
(substantive concepts) and group key vocabulary around them which are often themselves
secondary concepts. These are attached in a separate document — Mathematical Concepts, Ideas
and Vocabulary.

A secure framework from which schools and teachers can plan and create a sequential and
connected curriculum mediated to the needs of their children and their context. There are
particular links to Computing, Geography, Design Technology, Science and Art.

A basis for assessment and moderation within and between schools.

Learning is not always a linear progression. These statements are therefore a tool for teachers to adapt to the
different needs of their cohorts, classes and individual children.
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3. Maths Concepts:

a) The Big Conceptual Picture
Mathematics is a creative and highly inter-connected discipline that has been developed over centuries,
providing the solution to some of history’s most intriguing problems. It is essential to everyday life, critical to
science, technology and engineering, and necessary for financial literacy and most forms of employment. A
high-quality mathematics education therefore provides a foundation for understanding the world, the ability
to reason mathematically, an appreciation of the beauty and power of mathematics, and a sense of
enjoyment and curiosity about the subject.

.Our disadvantaged children can face particular challenges due to their circumstances and therefore it is
particularly important that they have opportunities to be learn mathematical vocabulary and be empowered
through practical application and representations to discover and formulate their own thinking.

One of the strongest research summaries supporting the importance of conceptual understanding can be
found in How People Learn: Brain, Mind, Experience and School (Bransford et al 2000), published by the
National Academy of Sciences and the National Research Council:

Experts’ knowledge is connected and organized around important concepts (eg, mathematical fluency). To
develop competence in an area of maths, students must: a) have a deep foundation of factual knowledge &
recall, b) understand facts and ideas in the context of a conceptual framework, and c) organize knowledge in
ways that facilitate retrieval and application ... ... organizing information into a conceptual framework allows
for greater transfer; that is, it allows the student to apply what was learned in new situations and to learn
related information more quickly

Anderson and Krathwohl!’s book (2001) updated Benjamin Bloom’s Taxonomy of Educational Objectives (1956),
and further supports the need to teach for deeper conceptual understanding. By separating factual knowledge
from conceptual knowledge, we highlight the need for educators to teach for deep understanding of
conceptual knowledge, not just for remembering isolated and small bits of factual knowledge (p 42). Students
understand when they build connections between the “new” knowledge to be gained and their prior
knowledge. More specifically, the incoming knowledge is integrated with existing schemas and cognitive
frameworks. Since concepts are the building blocks for these schemas and frameworks, conceptual knowledge
provides a basis for understanding

B) Five Bigldeas
Five main ‘big ideas’ recur within the Primary Maths teaching and which are useful for teachers to
keep revisiting explicitly as they enable deeper understanding to develop in their modelling:

Teacher ‘Big Ideas’

Coherence Lessons are broken down into small, connected steps that
gradually unfold the concept, providing access for all children and
leading to a generalisation of the concept and the ability to apply
the concept to a range of contexts

Structure and Representations used in lessons expose the mathematical
Representation structure being taught, the aim being that students can do the
(See Connective Model & | maths without recourse to the representation

CPA Models below )
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Mathematical Thinking
and Reasoning

If taught ideas are to be understood deeply, they must not
merely be passively received but must be worked on by the
student: thought about, reasoned with and discussed with others

Fluency Quick and efficient recall of facts and procedures and the
flexibility to move between different contexts and
representations of mathematics

Variation Variation is twofold. It is firstly about how the teacher represents

the concept being taught, often in more than one way, to draw
attention to critical aspects, and to develop deep and holistic
understanding. It is also about the sequencing of the episodes,
activities and exercises used within a lesson and follow up
practice, paying attention to what is kept the same and what
changes, to connect the mathematics and draw attention to
mathematical relationships and structure.
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4. Pedagogical Approaches

Teaching for Mas;ery

* Chains of
Reasoning

* Making

Connections

* Number Facts

* Conceptual * Table Facts
* Making * Making
Connections Connections

Connective Model

Understanding mathematics involves identifying and understanding connections between mathematical ideas. Haylock and Cockburn (1989)
suggested that effective learning in mathematics takes place when the learner makes cognitive connections. Teaching and learning of mathematics,
especially when modelling, should therefore focus on making such connections. The connective model helps to make explicit the connections
between different mathematical representations: symbols, mathematically structured images, language and contexts.

The interconnections represented by the lines in this image from Haylock and Cockburn is developed more fully through ‘Talk for Learning’
between pupils to extend their thinking.
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Concrete, Pictorial, Abstract (CPA)

Children (and adults!) can find maths difficult because it is abstract. The Concrete Pictorial Abstract (CPA) approach is a system of learning that uses
physical and visual aids to build a child’s understanding of abstract topics.

Pupils are introduced to a new mathematical concept through the use of concrete resources (e.g. fruit, Dienes blocks etc). When they are
comfortable solving problems with physical aids, they are given problems with pictures — usually pictorial representations of the concrete objects
they were using.

Then they are asked to solve problems where they only have the abstract i.e. numbers or other symbols. Building these steps across a lesson can
help pupils better understand the relationship between numbers and the real world, and therefore helps secure their understanding of the
mathematical concept they are learning.

Eg:
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Calculation policy: Subtraction

NEWPORT
COMMUNITY
every chi tentis

Key language: take away, less than, the difference, subtract, minus, fewer, decrease.

Concrete Pictorial Abstract

Physically taking away and removing objects from a whole Children to draw the concrete resources they are using 4-3=

(ten frames, Numicon, cubes and other items such as and cross out the correct amount. The bar model can __

beanbags could be used). also be used. 1 =4-3
e d

4-3=1 4

*000 -

5. Conceptual Development
Mathematical strands have primary conceptual areas. They also often having many secondary concepts/vocabulary attached to them (for
example fractions will have equivalency, simplification, conversion etc). For this reason, Mathematical Concepts, Ideas and Vocabulary Maps
have been produced (see end of document) which show the key understanding that is being developed across the overarching concept. As this
schema is built up children can then begin linking different conceptual areas eg angles can be used within shapes, develop translations and
coordinates.

Examples of Concepts, Ideas and Vocabulary Maps and how they might connect to build schemas
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6. Mathematical SKILLS development- Working Mathematically —

D
f» Question /\o
Systematic Approaches/

Patterns Test/Try Out/Have a go

Do

Maths

Problem solving

Talk

Trying out

Process Talk— begin to make links

with what already know

Initial Reasoning

Identify key
I ; Predict /Hypothesise facts & what

Initial Recording ~ need to work out

10
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DEVELOPMENT OF MATHEMATICAL UNDERSTANDING

Purpose: Why are we learning this?

What do we already know? Place in Maths
Curriculum

Connective
Model

Reflection on learning

Communication
Links—response to prior learning.

Technical Language ) )
Starting representation

Reasoning Context

Modelling

Application to different con-

texts/problems
Low threshold- High ceiling

Different Representations

Experience

CPA

Concrete, Pictorial, Ab-

stract

Children have a go/mistakes/misconceptions

7. Overarching Mathematical Skills

11
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Skill

Definition

Number sense

To have an understanding of a number through counting initially and then to see the relationships
between numbers as they add, subtract, multiply and divide

Spatial sense -
“geometry.”

The ideas of shape, size, space, position, direction, angle, dimension and movement.

Representation

Making mathematical ideas “real” by using words, pictures, symbols, and objects

Measurement Finding the length, height, capacity and weight of an object or distance using units like metres, litres,
grams. Measurement is also of time (in minutes, days, years)

Estimation This is the ability to make an approximation about the amount or size of something based of what a child
might already know.

Patterns Patterns, whether numbers, shapes or images, repeat in a logical way. Patterns help children learn to make

predictions, to understand what comes next, to make logical connections, and to use reasoning skills.

Problem-solving

The ability to think through a problem, to recognize there is more than one path to the answer. It means
using past knowledge, to look at alternatives and use logical thinking skills to find an answer.

Comparison

To recognise similarities and differences between numbers, shapes, scales ...(etc) and processes

Communicate

To explain, with reasoning, an idea or mathematical process clearly using examples / representations.

Self-question

To internalise a checking process as they move through a mathematical process — does this work? what
might this do? Why is this so far from my estimate?

12
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8. Knowledge Progression

Primary Progression - Place Value

count to and across
100, forwards and

count in steps of 2, 3,
and & from 0, and in

Year 3

count from Oin
multiples of 4, 8, 50

Year 4

count in rmultiples. of
6,7 9 25 and 1000

Year 5

count forwards or
backwards in steps of

Year 6

backwards, baginning tens from any and 100, find 10 or count backwards powers of 10 for any
- with O or 1, ar from number, forward and 100 more or less through zero to given number up to 1
DV oy any given number backward than a given number include negative 000 000
=l - Count numbers fo numbers count forwards and
0 = 100 in numerals; backwards with
z g count in multiples of positive and negative
o O twaos, fives and tens whale numbers,
o O including through
o Autumn 1 Autumn 1 Autumn 1 Autumn 1 e
Autumn 4 Autumn 3 Autumn 4
Spring 2 Autumn 1
Summer 4
= identify and represent read and write * identify, represent identify, represent read, write, (orderand | = read, write, (order and

numbers Using numbers to at least and estimate and estimate compare] numbers to compare) numbers

objects and pictorial 100 in nurnerals and numbers using numbers using at least 1000 000 up to 10 000 QOO

representations ir words different different and determing the and determine the
. * read and write identify, represent representations representations walue of each digit value of each digit

numbers to 100 in and estimate * read and write read Roman read Roman

numerals numbers using numbers up to 1000 numerals to 100 (| to numerals to 1000

* read and writg differant in numerals and in C) and knaow that gwear (M) and recognise
nurnbers from 110 20 representations, words time, the nurmeral years written in

Place Valu
Represent

in numerals and

including the nurmber

systermn changed to

Rornan nurmerals,

words, line include the concept of
zero and place value
Auturnn 1 Autumn 1 Autumn 1 Autumin 1 Autumn 1 Autumn 1
Autumn 4
Spring 2
Summer 4

13
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Primary Progression - Place Value
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4 2 * & 3
7 %

= given a number,
identify one more and

Year 2

recognise the place
value of each digitin

Year 3

recognise the place
value of each digit in

find 1000 more or
less than a given

E SCITT

[read, write) order and
compare numbers to

[read, write), arder
and compara

g one lesg a two-digit number a three-digit number nurnber at least 1000 000 numbers up ta 10

a [tens, ones) [hundreds, tens, ones) recognise the place and determine the 000 000 and
o E compare and arder compare and arder value of each digitin value of each digit determine the value
g o numbers from O up numibers up to 1000 a four-digit number of each digit
o (&) to 100; use < » and = [thousands, hundreds,
> T signs tens, and ones)
o C© order and compare
8 > oo
aa

E"-.. Autumn 1 Autumn 1 Autumn 1 Autumn 1 Autumn 1 Autumn 1

) Autumn 4

Spring 2
Summer 4
use place value and solve number round any nurnber to interpret negative round any whale

b number facts to salve problems and the nearest 10, 100 or numbers in context number to a required

E prablems. practical problerms 1000 round ary number ugp degree of accuracy
.. 'E irvalving these ideas solve nurmber and to 1000 000 to the use negative numbers
@ 5 practical problems nearest 10, 100, in context, and
=2 © that involve all of the 1000, 10 000 and calculate intervals
g o above and with 100 000 across zero

o increasingly large solve number solve number and
3 L4 positive numbers problems and practical problems
[+ E practical problams that involve all of the
o % that involve all of the above

O

p

o

Autuemn 1

Autumn 1

Autumn 1

above

Autumn 1

Autuemn 1

14



Primary Progression — Addition & Subtraction

Addition & Subtraction

Recall, Represent, Use

Learning

Year 1

read, write and
interpret
mathematical
statements invalving
addition (+),
subtraction (-] and
equals (=] signs
represent and use
number bonds and
related subtraction
facts within 20

Autumn 2
Spring 1

Year 2

recall and use
addition and
subtraction facts to
20 fluently, and
derive and use related
facts up to 100

show that addition of
twio numbers can be
done in any order
[commutative) and
subtraction of one
nurmber from another
cannot

recognise and use the
inverse relationship
between addition and
subtraction and use
this to check
calculations and solve
missing nurnber
problems

Autumn 2

Devon F

J&, Devon Teaching

}F School Partnership
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Year 3

estimate the answer
to a calculation and
use inverse
operations to check
answers

Auturmn 2

estimate and use
inverse operations to
check answers to a
calculation

Autumn 2

use rounding to check
answers to
calculations and
determine, in the
context of a problem,
levels of accuracy

Autummin 2

15



Addition & Subtraction
Calculations

Year 1

* add and subtract one
digit and two-digit
numbers to 20,
including zero

Auturmn 2
Spring 1

Year 2

* add and subtract
numbers using
concrete abjects,
pictarial
representations, and
mentally, including:

» atwo-digit nurmnber
and ones

# atwo-digit number
and tens

» two two-digit
numbers

# adding three one-digit
numbers

Autumn 2

add and subtract
numbers rmentally,
including:

¥ athree-digit nurber

and anes

¥ athree-digit number

and tens

» athree-digit number

and hundreds

add and subtract
numoers with up to
three digits, using
farmal written
methads of colurmnar
addition and
subtraction

Autumn 2

ICPA

Year 4

+ add and subtract
numbers with up to 4
digits using the
forrmal written
methods of columnar
addition and
subtraction where
appropriate

Autumn 2

J&, Devon Teaching

) F School Partnership
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Year 5

add and subtract
whale numbers with
mare than 4 digits,
including using formal
written methods
(columnar addition
and subtraction)

add and subtract
numbers rmentally
with increasingly large
numbers

Autumn 2

+ perform mental
calculations, including
with mixed operations
and large numbers

*  use their knowledge
of the order of
operations to camy
out calculations
invalving the four
operations

Auturmn 2

16



Primary Progression - Addition & Subtraction

Addition & Subtraction:
Solve Problems

Learning

* zolve one-step

problems that invalve
addition and
subtraction, using
concrete objects and
pictorial
representations, and
missing nurmber
problerns such as 7 =
o-9

Autumn 2
Spring 1

solve problems with
addition and
subtraction;

using concrate
objects and pictorial
representations,
including those
involving numbers,
quantities and
measures

applying their
increasing knowledge
of mental and written
methods

Autumn 2

=
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)avon F

solve problems,
including missing
number problems,
using number facts,
place value, and more
complex addition and
subtraction

Autumn 2

solve addition and
subtraction two-step
preblems in contexts,
deciding which
operations and
methods to use and
why

Autumn 2

solve addition and
subtraction mult-step
problems in contexts,
deciding which
operations and
methods to use and
why

solve problems
involving addition,
subtraction,
multiplication and
division and a
combination of these,
including
understanding the
meaning of the
equals sign

Autumn 2

solve addition and
subtraction multi-step
preblems in contexts,
deciding which
operations and
methods to use and

why

Autumn 2

17



Primary Progression — Multiplication & Division

Ivision

£l

Multiplication & D

Recall, Represent, Use

Learning

Year 2

recall and use
multiplication and
division facts for the
2, 5and 10
multiplication tables,
including recagnising
odd and even
numbers

show that
multiplication of two
nurnbers can be done
in any order
(commiutative) and
division of one
number by another
cannot

Autumn 4
Spring 1

won Pr

I DevonTeaching SCITT
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recall and use
multiplication and
division facts for the
3 4and 8
multiplication tables

Autumn 3

Year 4

recall multiplication
and division facts for
multiplication tables
up to 12 =12

use place value,
known and derived
facts to multiply and
divide mentally,
including: multiplying
by O and 1; dividing by
1; multiplying together
three numbers
recognise and use
factor pairs and
commutativity in
mental calculations

Autumn 4
Spring 1

Year 5

= identify multiples and
factors, including
finding all factor pairs
of a number, and
commaon factors of
two numbers

+  know and use the
vocabulary of prime
numbers, prirme
factors and
composite [non
prime) numbers

+ astablish whether a
number up to 100 is
primne and recall
prime nurmbers up to
19

= recognise and use
square numbers and
cube numbers, and
the notation for
squared [ and
cubed [

Autumn 4

identify comman
factors, common
multiples and prime
numbers

usa estimation to
check answers to
caleulations and
determing, in the
context of a problem,
an appropriate degres
of accuracy.

Autumn 2

18
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calculate
mathernatical
statements far
multiplication and
division within the
multiglication tablas
and write them using
the multiplication (<],
division (<] and
equals (=] signs

Autumn 4

Spring 1

write and calculate
mathematical
statements for
multiplication and
division using the
multiplication tables
that they know,
including for two-digit
numbars timeas ane
digit numbers, using
mental and
progressing to formal
written methods

Autumn 3
Spring 1

multiply two-digit and
three-digit numbers
by & one-digit number
using formal written
layout

Spring 1

multiply numbers up
to 4 digits by & one-
or two-digit nurnber
using a formal written
methad, including
long multiplication for
two-digit numbers
multiply and divide
numbers mentally
drawing upan known
facts

divide nurmbers up to
4 digits by a one-digit
numbier using the
formal written
method of short
division and interpret
remainders
appropriately for the
context

multiply and divide
whale nurmbers and
those involving
decimals by 10, 100
and 1000

Autumn 4
Spring 1
Sommer 1

multiply rulti-digit
numoers up to 4
digits by a two-digit
whaole nurmber using
the formal written
method of long
multiplication

divide numbers up to
4 digits by a two-digit
while number using
the formal written
method of long
division, and interprat
rernainders as whole
number remainders,
fractions, or by
rounding, as
appropriate for the
context

divide numbers up to
4 digits by a two-digit
nurnber using the
formal written
method of short
division where
appropriate,
interpreting
remainders according
to the context
perform mental
calculations, including
with mixed operations
and large numbers

Auturnn 2

19
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Multiplication & D

#
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Multiplication & D

Solve Problems

Combined Operations

Year 1

* solve one-step

problers involving
multiplication and
division, by
calculating the
aNsWEer Using
concrete objects,
pictarial
representations and
arrays with the
support of the
teacher

Summer 1

Year 2

solve problems
invalving
multiplication and
division, using
materials, arrays,
repeated addition,
mental methods, and
multiplication and
division facts,
including problems in
contexts

Autumn 4
Spring 1

Year 3

solve prablems,
including rissing
number problems,
involving
multiplication and
division, including
positive intager
scaling problems and
Correspontence
preblems in which n
ohiects are connected
to m objects

Spring 1

solve problems
inviolving rmultiplying
and adding, including
using the distributive
law to multiply two
digit numbers by one
digit, integer scaling
problems and harder
COrrespondence
problems such as n
ohjects are connectad
to m objects

Spring 1

J&, Devon Teaching

}F School Partnership
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solve problems
invalving
multiplication and
division including
using their knowledge
of factors and
rultiples, squares
and cubas

solve problems
invalving
multiplication and
division, including
scaling by simple
fractions and
prablems involving
simple rates

Autumn 4
Spring 1

solve problems
invalving addition,
subtraction,
multiplication and
division

Autumn 2

solve problems
invalving addition,
subtraction,
multiplication and
division and a
combination of these,
including
understanding the
meaning of the
equals sign

Spring 1

use their knowledge
of the order of
operations to camy
out calculations
invalving the four
operations

Autunnin 2

20



Primary Progression - Fractions, Decimals, Percentages
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Fractions:

-
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Fractions:

Year 1

recogniss, find and
name a half as one of

Year 2

recognise, find, name
and write fractions

Year 3

count up and down in
tenths; recognise that

Year 4

count up and down in
hundredihs; recognise

e \% JL Devon Teaching

ij/ \F School Partnership

Year 5

identify, name and
wirite equivalent

two equal parts of an XL Zandiafg tenths arise from that hundredths arise fractions of a given
ahject, shape or E!n;.t:l sha;E setof dividing an ohject inta when dividing an fraction, represanted
quantity obgmls ar quéntutg.r 10 equal parts and in abject by one wisually, including
E + recognise, find and dividing one-digit hundred and dividing tenths and
= Name a quarter as rnumbers or guantities tenths by fen, hundredths
g ane of four equal by 10 recognise mixed
parts of an abgect, recognise, find and nurmbsers ard
-E shape or guantity write fractions of a improper fractians
(1] discrete et of and canvert from one
@ aohjects: unit fractions farm ta the other and
) and nan-unit fractions write mathematical
= with srmiall staterments > 1as a
%D denominatars mixed number [for
'x ] recognise and use example, > 4 2 =2 =
& fractions as numbers: 14 JUE s
unit fractions and 5
narFunit fracticns
with small
denaminators
Spring 2
Summer 2 Spring 4 Spring 5 Spring 3
Fecognise the recognise and show, recognise and show, compare and order * yse comman factors
equivalence gf%an.j using diagrams, using diagrams, fractions whoss fa simiplify fractions;
@ 1 equivalent fractions families of comman denominators are all USE COMIMon
e z with srmiall equivalent fractions multiples of the same rvdtiples 1o express
E denaminators nurmber fractions in the same
compare and order denomination
g unit fractions, and + compare and order
O fractions with the fractions, including
sarme denaminalors fractions 1
Spring 4 Surmmer 1 Spring 3 Spring 2 Autumn 3

21



Fractions:
Calculations

-

Year 2

wrrite simple fractions
1

far Exarnple-.;;:uf E=

L]

Year 3

add and subtract
fractions with the
same denominator
within ane whole [for

5,1
'E.'H-EI'I'ID|E'.; + == g]

Summer 1

-

Year 4

add and subtract
fractions with the
same denominator

Spring 3

3 NEWPORT g- :% Jk— Devon Teaching [
ACADEMY RCPA j: > \F School Partnership

-

von F

Year 5

add and subtract
fractions with the
same denominator
and denominators
that ase multiples of
the sarme nurmbar
multiply proper
fractions and mixed
numbers by whale
numbers, supported
by materials and
diagrams

E SCITT

add and subtract
fractions with
different
denominators and
mixed numbers, using
the cancept of
equivalent fractions
multiply simple pairs
af proper fractions,
writing the answer in
its sirnplest form [for
1 1 1
sxampleg % =]
divide proper
fractions by whole
numbers [far

1 - 1
—d=—
example, - ﬁ]

Autumin 3

Fractions
Solve Problems

-

sohve proflems that
irrealv all of the
ahove

Spring 5
Summer 1

sohve problems
inalving increazanglhy
harder fractions ta
calculate guantities,
and fractions to divide
quantities, including
narrunit fracticns
whare the answer is a
whole number

Spring 3
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Year 2 Year 3

* recognise and write = read and write = identify the value of
decimal equivalents decimal numbers as each digit in numbers
af any number of fractions [far given to three decimal
tenths ar hundredths example, .71 = l‘ull}| places

o ) recn:_lg"uise ar!d ik * recognise and use
decimal equivalents thousandths and
osig relate them to tenths,

hundredths and

decimal equivalents

Spring 3

Decimals
Recognise and Write

Spring 4 Spring 1
Summer 1

* round decimals with * round decimals with

one decimal place to two decimal places to
the nearest whole the nearest whole
nurmber number and to one
Voo *  compare numbers decimal place
s with the same + read, write, order and
E g number of decimal compare numoers
= £ places up to two with up to three
g o decimal places decimal places
o O
Summer 1 Spring 3

= find the effect of =  sohre problenms = multiply and divide

dividing a one- or imvalving numiber up numbers by 10, 100

two-digit number by to three decimal and 1000 giving

10 and 100, places answers up 1o three

sdembifyng the wvalue decimal places

af the digits in the = multiply one-digit

SNSWaT &5 anes, numbers with up to
] tenths and two decimal places

hundredths oy whale numbers

= use written division
methods in casas
where the answer has
wp to two decimal
places

= =sohce problemns whickh
require answers to be
rounded to specified
degress af accuracy

Decimals
Calculations & Problems

Spring 4 Sumrmer 1 Spring 1




Fractions, Decimals and Percentages

o

solve simple measure
and rraney problems
inwalving fractions
and decimals fo two
decimal places

Spring 3
Spring 4
Sumirmer 1

”‘s M DevonTeaching ~ @_SCITT
: :‘/ ]F School Partnership @N

recognise the per
cent syrmbol (%) and
understand that per
cent relates to
‘number of parts per
hundred', and write
pErcentagss as 3
fraction with
denarminater 100, and
&5 a decimal

solve problems which
require knowing
percentage and
decirmal eguivalents

1 112 4
Gf2,4,5.5.5-and
those fractons with a
denarminatar af a

muftiple of 10 or 25

Spring 3

assaciate a fracfion
with dhasion and
calculate decirmal
fraction equivalents
[far example, 0.375]
far a simple fractian
3
[for example, -]
recall and use
equivalences hetween
simphe fractions,
decimals and
pErCeniages,
including in different
contexts

Spring 1
Spring 2
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Ratio and Proportion
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

= sobve problems
invalving the relative
sizes aof two quantities
where missing values
can be found by using
integer multiplication
and division facts

* solve problems
involving the
calculation of
percentages [for
example, of
measures, and such
s 15% of 360 and
the uze of
percentages for
COMmiparisan

* solve problems
invalving similar
shapes where the
scale factor is knawn
ar can be fourd

= spolve problems
imvalving unequal
sharing and grouping
using knowledge of
fractions and
multiples

Spring &




Learning

Primary Progression - Algebra

Algebra

Year 1 Year 2

solve one-step + recognise and use the |+ solve problems,
nroblems that imolbee mversa relationship ncluding missing
addition and between addition and nurmnber problems
SUDLFAChion, USing subtraction and use
concrete ohjects and this o check
pictorial calculations and salve
representations, and missing number
missing, number prablems
problems such as 7 =

9

J&, Devon Teaching

}F School Partnership

Year 5

won Pr

‘ E SCITT

Year 6

use simple formulae
generate and describe
linear number
SROLENCES

SXQIEsS MISsing
number problems
zlgebraically

find pairs of numbers
that satisfy an
equation with two
unknowns
enumerate
possibilities of
combinafions of twa
variables,

Spring 3

Note - although algebraic notation is not introduced
until Y6, algebraic thinking starts much earlier as
exemplified by the ‘missing number' objectives from
Y1/2/3
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Primary Progression - Measurement

+ compare, describe + choose and use * MEasure, compare, «  Convert between = convert between + solve problems
and solve practical appropriate standard add and subtract; different units of different units of neolving the
problems for; vnits o estimate and lengths (m/cmimm; measure [for metric measure (for calculation and
* lengths and heights MEeasure mass (kg/gl examiple, kilametra ta exarmple, kilomeire caonvwarsion of units af
[far example, length/height in any wvolume/capscity metre; hour to and metre; centimetre MEasUrs, using
lorg/shart, direction (mfemk; {1fmil] minute] and metre; centimetre decimal notatian up
longer/shorter, mass (kg/gk *  astimate, compare and millimetre; gram to three decimal
tallfshart, temperature [C); and calculate and kilogram; litre places where
double/half] capacity [lires/ml) to different measures and millilitre) appropriate
¥ mass,weight [for the nearest *  understand ard use *  wse, read, write and
example, heavy/light, appropriate unit, approximate conwert between
o heavier thar, lighter wsing rulers, scales, equivalences between standard units,
et E than| thermometers and metric units and converting
E =0 * capacity and volume measuring wessels common imperial measurements af
E g [for exarmpli, « compare and crder units such as inches, length, mass, volume
o @ full/empty, more lengths, mass, pounds and pints and tirme from a
= than, less than, half, volume/capacity and « wse all four smaller unit af
,a a0 half full, quarter] recard the results aperations to solve measure o a larger
= - fime [for example, WSINg = < and = problems invalving unit, and vice versa,
@ 5 quicker, slower, measure [for using decimal
= | earler, later| example, length, ntation ta wp to
*  measure ard begin to mMass, volume, three decimal places
recard the following: meney| using decimal |+ convert between
# lengths and heights netafion, including miles and kilometras
F mass/weight scaling
& capacity and volurme
F time [haurs, minutes,
seconds)
Spring 3 Spring 5 Spring 4 Autumn 3 Summer 1 Spring 4
Spring 4 Summer 4 Summer 4 Spring 2 Summer 4
Summaer & Summer 3 Summer 3
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Measurement:

Year 1

recognise and know
the value af differem
denarminations of
cains and notes

Summer 5

Year 2

recagnise and uss
symbols for pounds
(£] ard pence [pl;
COMOine amaunts to
make a particular
valua

find differam
combinations of cains
that equal the same
amounis of money
solve simple
problems ina
practical context
nvalving addition and
subtraction of money
af the same unit,
nchuding giving
change

Autumin 3

add and subtract
amounts of money Lo
give change, using
both £ and pin
praciical confexts

Spring 2

y i NEWPORT = =
;_ L)
RCPA &
ity e

Year 4

estimaie, compare
and calculate

differant measures,

ncluding money in
pounds and pence

Summer 2

Jk Devon Teaching

@ SCITT
}F School Partnership @

Devon f
evon F

Year 5

use all four
Operations to solve
problems invalving
measure [for
example, money|

Summer 1
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Measurement
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ITRALI IS,

sequence events in
chronological order
using language [for
example, before and
after, met, first, today,
vesterday, tamarmow,
morning, fternaon
and evening)
recognise and use
language relating to
dates, including days
of the week, weeks,
months and years
tell the time to the
hour and half past the
howr and draw the
hands on a clock face
to show these times

Summer &

campars and
sequence intervals of
time

bell ard write the time
to frve minutes,
ncheding quarter
past/to the hour and
draw the hands on
clock face to shaw
these times

know the number of
minutes in an haur
and the number of
howrs in & day

Summer 3

Year 3

= tell and writz the time
from an analogue
clock, including using
Raran nomerals
from | ta ¥, and 12-
howr and 24-howr
clocks

« estimate and read
tirne with increasing
accuracy to the
nearsst minuke;
recaord and compare
time in terms af
seconds, minutes and
hours; use vocabulary
such as o'clock,
am./pm. morming,
aftermoon, noan and
midnight

*  lknow the number of
secords in a minute
and the number of
days in each manth,
year and |leap year

» compare durations of
events [for example
1o calculate the tieme
taken by particular
events or tasks|

Sumimer 2

Year 4

read, write and
convert ime between
analogue and digital
12-and 24-hour
clocks

solve problems
mvalving conwerting
from howrs fo
minutes rmanuies 1o
seconds; pears 1o
months; weeks fo
days

Summer 3

Year 5

solve problems
mwalving converting
hetween units of fime

Summer 4

use, read, write and
canvert hetween
standard units,
canvarting
measurements af
time fram a smaller
unit of measure to a
larger wnit, and vice
ViBT54

Year 5 Summer 4
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Primary Progression - Measurement

Measurement:
Perimeter, Area, Volume

Year 1

Year 2

——1 NEWPORT (:, -

Jk_ Devon Teaching

}F School Partnership

Devon f
avon F

‘ E SCITT

Year 3

measure the
perimeter of simple
201 shapes

Spring 4

Year 4

measure and
caloulate the
perimeter af &
rectilirear figure
{ineluding squares) in
centimetres and
metres

find the area of
rectilinear shapes by
counting sguarss

Auturmn 3
Spring 2

measurs and
calculate the
perimeter of
composite rectilinear
shapes in centimetres
and retres

caloulate and
compare the area of
rectangles (including
sguares), and
neluding using
starclard urits, souarne
centimetres (cre)
and square metres
[m) and estimate the
area of irregular
shapes

estimate volume [for
example, using 1cm?
hlocks to build
cuboids [including
cubes)] and capacity
[for exarmple, using
wiater|

Autumin 5
Summer 5

recognise that shapes
with the same areas
can have differsnt
perimeters and wice
WETSA

reCOgrise winen it is
possible to use
farmulze for area and
volume of shapes
calculate the area of
parallelograms and
triangles

cakculate, estimate
and compare volume
af cubes and cubaids
using standard unats,
ncluding cubic
centimetres (cm?’)
and cubic metras
[}, and extending
fo other units [for
exarmple, i ancd
k]

Spring 5
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Geometry:
2-D Shapes

Geometry:
3-D Shapes

Year 2

Year 3

o g_ &v—i Jk Devon Teaching
i RCf-’A \fi }F School Partnership

o

Year 4

‘ E SCITT

Year 5

Year 6

recognise and name identify and describe |+ draw 2-D shapes = compare and classify distinguish betwesn draw 2-D shapes
comman 2-0 shapes the properties of 2-0 geometric shapes, regular and irregular using given
[for example, shapes, including the including polygons based an dimensions and
rectangles (including number of sides and quadrilaterals and reasoning about equal angles
suanes), circles amd line zyrrimetry in & triangles, based on sides and angles. compare and classify
triangles) viertical lire thair properties ard use the properties of gearmatnc shapas
identify 2-0 shapes SiZES rectangles to deduce based an their
an the surface of 3-0 = identify lines of related facts and find properties and sizes
shapes, [for example, symmeiry in -0 missing lengths and illustrate and name
a circle on a cylinder shapes presented in angles parts af circles,
and a triangle an a different anentations including radiuvs,
pyramid] diametar and
compare and sart circumference and
comman 2-0 shapes know that the
and everyday objects diameter is twice the
radius
Autumn 3 Spring 3 Summer 3 Summer 5 Summer 2 Summer 1
recognise and name recogrise and name +  make 3-0 shapes entify 3-D shapes, recognise, describa
cammon 30 shapes cammon 30 shapes using modelling including cubes and and build sirmple 3-0
[for example, cuboids [for example, cuboids materials; recognise ather cubaids, from shapes, including
(including cubss), (including cubes), 3-0 shapesin 2-D representations making nets
pyramids and pyramids and different arientations
spheras) spheres)| and describe them
cormpare and sort
cormmon 3-0 shapes
and everyday abjects
Autumn 3 Spring 3 Summer 3 Summer 2 Summer 1
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Geometry:
Angles & Lines

Year 3

recognise angles as a
property of shape or
a descriptionaf a furn
identify right angles,
recogrise that twa
right angles make a
half-turn, three make
three quarters of a
turn and four 2
complets turn;
dertfy whather
anghes are greater
than or l=ss than a
right angle

identify horizontal and
vertical lines and
pairs of perpendicular
and parallel lines

Summer 3

oMo g_ *f% J&_ Devon Teaching scITT
= i’:‘/ ]F School Partnership @N

Year 4

identify acute and
obtuse angles and
compare and order
angles up to two right
angles by size
identify lines of
symmeiry in 20
shapes presented in
differant onentations
complete a simple
symenetne figure with
respect io a specific
line of symmetry

Summaer 5

+ angles al a point and

- angles at & pointon &

- ather multiples of

Year 5

know angles are
measured in degrees;
estimate and
compare actute,
abtuse and reflex
angles

draw given angles,
and measure them in
degrees

identify;

ane whole turn (fotal
3607

straght line and —; a
turm (tetal 1807

Qe

Summer 2

find unknown angles
in any triangles,
quadrilaterals, and
regular polygons
fRCOgnise angles
where they meet at a
point, are on a
straight line, ar are
vertically opposite,
and find missing
angles

Sumimer 1
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Primary Progression - Geometry

Geometry:
Position & Direction

+ describe pasition,

direction and
moverment, including
whole. half, quarter
and three-quarter
turns

Summer 3

= arder and arrange

combinations of
mathematical ohjects
in patterns and
SEQUENCES

use mathematical
vicabulary to
describe pasitian,
directon and
movernent, including
mcvement in a
straight line and
distinguishing
batween rotation as a
turn and in ferms of
right angles for
quarter, half and
three-quarter turns
{clockwize and antk
clockwise)

Spring 3
Summer 1

vt g_ *f% J&_ Devon Teaching @ _SCITT
= i’:‘/ ]F School Partnership @N

describe positions on
a -0 grid as
coardinates in the
first gquadrant
describe movements
between positions as
translations of a given
unit to the left/right
and up/ down

plot specified paints
and draw sides o
complete & gven

polygon

Summer &

identify, describe and
represent the position
af & shape following a
reflection or
translation, using the
appropriate language,
and knaw that the
shape has not
changed

Summer 3

= describe positions on

the full coordinate
grid (all four
quadrants)

draw and franslate
simpls shapes on the
coardinate plans, and
reflect them in the
aAxEs

Autumn 4
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Primary Progression - Statistics

Statistics:
Present and Interpret

Statistics:

wh
=
<
D
=
o
o
=
=]
)

Year 2

interpret and
construct simple
pictograms, tally
charts, block
diagrams and simple
tables

Spring 2

Year 3

* interpret and present
data wsing bar charts,

pictogramds and
tables

Spring 3

el
3 ‘;-_‘:/

Year 4

interpret and present
discrete and
continuous data using
appropriate graphical
methods, including
bar charts and time
graphs

Summer 4

Devon F

Jk Devon Teaching

SCITT
]F School Partnership @

Year 5

+ complete, read and
interpret infarmation
in tables, including
timetables

Autumn 3

Year 6

interpret and
canstruct pie charts
and line graphs and
use these to sobve
praoblems

Summer 3

ask and answer
simmphe questions by
counting the number
of abjects in each
categary and sarting
the categories by
quantity

ask and angwer
questions about
totalling and
COmpanng
categarical data

Spring 2

solve one-step and
WSt quasions
[for sxamiple, 'How
mary mare? and
How many fewer?|
using infarmation
presented in scaled
bar charts and
pictograms and
tahles

Spring 3

sobve comparison,
surn and difference
problems using
nformation
presentad in bar
charts, pictograms,
tables and ather
graphs

Summer 4

= sohve comparison,
siirm and difference
problems using
nfarmation
presented in a line
graph

Autumin 3

cakculate and
interpret the mean as
an average

Summer 3
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NUMBER AND PLACE VALUE VOCABULARY

EYFS YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
One Same as EYFS, Same as EYFS & Same as EYFS & Same as Same as Same as previous
more plus: Forwards Year 1, plus: KS1, plus: previous year previous year year groups, plus:
One less Backwards One Hundred groups, plus: groups, plus: Intervals across
Place Numerals S s Three- Thousands Ten thousands zero Three
Order Words Ten digit ten Four- digit Hundred decimal places
Number Multiples S more Negative thousands Hundredths
Count Equal to Two- digit one hundred number Millions Thousandths
Numbers up More Estimate more ten less One thousand Context Ten
to twenty than Place one hundred more One Steps of powers thousandths
Number line Less Value less Roman thousand less Decimal Numbers up to
Pictorial than Solve numeral Decimal equivalents Two ten million
Answer Fewer Problems Numbers up to Decimal decimal places
Equals Most Greater than one thousand place Thousandths
Read Least > Less than Rounding Numbers up to
Write Identify < Nearest Place holder one million
Represe ten Number Nearest ten
nt Digit facts Nearest
Calculat Partition hundred
e Odd Countin Nearest
Even steps Zero thousand One
Pattern Compare place
Numbers up to Determine Whole
one hundred Value number
Integer
Tenths
Hundredt
hs

35



1 B NEWPORT
Togete .

&;‘i Jk Devon Teaching
RCf-vA ~ }F School Partnership

;,-:ly

‘ E SCITT

ADDITION AND SUBTRACTION VOCABULARY

EYFS YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6

Same as EYFS, Same as EYFS & Same as EYFS & Same as previous | Same as previous | Same as previous

plus: Year KS1,

One step problem | 1, plus: plus: year groups, plus: | year groups, plus: | year groups, plus:
Add Concrete object Columnar addition Three-digit number | Two step problems | Increasingly large | Estimation
Subtract Pictorial Columnar Hundreds Context numbers Mixed operations

Subtraction
Addition representation Tens Estimate Four-digit More than 4 digits
Subtraction Missing number Order Number facts Rounding
Adding Problem Inverse Determine
Subtracting Read Relationship Context
Number Write Calculation Multi-step
problems
Number line Interpret Solve problems
Single digit Equals = Missing number
Counton Signs problems
Count back One-digit Quantities
Answer Two-digit Measures
Doubling Ones Formal Written
Halving Mental method
Sharing Mentally Mental method
Numbers to Method
twenty
Check Operation
Apply

Whole number
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MULTIPLICATION AND DIVISION VOCABULARY

EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S

Same as EYFS & Same as EYFS & Same as previous | Same as previous | Same as previous

Year KS1,

1, plus: plus: year groups, plus: | year groups, plus: | year groups, plus:
Multiples Multiplication facts | Missing number Derived facts Decimals Scale factor
Twos Division facts problem Factors Four-digit Long division
Fives Multiplication tables | Estimate Factor pairs Long multiplication| Whole number
Tens Odd numbers Inverse Scaling problems | Short division remainders
Number Even numbers Formal written Three-digit Remainders Fractions
Multiply Share method Context Rounding
Divide Equally Mathematical Common factors Mixed operations
Multiplication Repeated division statement Common multiples
Division Calculate Recall Prime numbers
One step problem Integer Prime factors
Answer Two- digit Composite

numbers

Concrete object One- digit Square number

Pictorial
representation
Arrays

Count

Equals

Write

Cube number
Notation
Squares
Cubes
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Percentage and
decimal
equivalents

EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S
Same as EYFS & Same as EYFS & Same as Same as Same as
] Year 1, plus: KS1, plus: previous year previous year previous year
Fraction groups, plus: groups, plus: groups, plus:
Simple fractions Tenths Hundredths Common factors
Half Thousandt
Equivalent Unit fractions Decimal h Common multiples
Equal equivalence N it fracti Decimal ol S Decimal fracti
on- unit fractions ecimal place - ecimal fraction
parts One Count N one decimal Multiples equivalents
umerator Th imal
whole _ | ree decima Simplest form
Object Denominator place places Per cent
Shape Two decimal Number of parts
places per hundred
. Compare Round decimals
Quantity Percentages
Order Whole number
Quarter Decimal
Add Common ) )
Subiract equivalent fraction Mixed
ubtrac i i
frac.tlons Decimal | yumbers
equivalents
Solve problems Dividing Improper
fraction Proper
Ones P
fraction
Tenths
Convert
Hundredths )
Mathematic
Simple measure al
statements
Money problems .
Multiply
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MEASUREMENT VOCABULARY

EY YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR S YEAR 6
FS

Same as EYFS, Same as EYFS & Same as EYFS & Same as Same as Same as
Measure plus: Length Year 1, plus: KS1, plus: previous year previous year previous year
Measurem Height Greater than Duration groups, plus: groups, plus: groups, plus:
ent Size Long > Less than Time Estimate Square Decimal
Weight Short <Equals = taken Rectilinear centimetres notation Cubic
Capaci Longer Intervals Nearest figure Area (cm2) centimetres
ty Shorter Standard minute Rectilinear Square metres (cm3)
Compa Tall units Record shapes Convert (m2) Irregular Cubic metres
re Double Estimate Seconds shapes Volume (m3) Cubic
Solve Half Direction a.m. (cm3) Cubes millimetre
Proble Mass Temperature p.m. Cuboids (mm3)
ms Heavy Unit noon Square Cubic
Object Light Scale midnigh numbers kilometre
Time Heavier than s t Cube (Km3)

Lighter than Ruler kilometr numbers Decimal

Volume S e add Metric places

Full Thermometers subtract measure formulae

Empty Measuring millimetre Metric units Miles

More than vessels Metres s Imperial units

Less than Centimetres perimeter Inches

Half Kilograms simple 2-D Pound

Half full Grams shapes S

Quarter Degrees analogue clock Pints

Quicker Celsius Litres roman

Slower Millilitres numerals 12-

Earlier Symbols hour

Later Money 24-hour

Sequence events Pounds (£) Leap

Chronological Pence (p) year

order Different

Before combinatio

ns Change
Five past
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After
Next
First
Toda

y
Yesterda

y
Tomorro
w
Morning
Afternoo
n
Evening
Record
Hours
Minutes
Hour
Half past
O clock
Hands
Clock
face
Seconds
Coins
Notes
Dates
Days
Weeks
Months
Years

Ten past
Quarter past
Twenty past
Twenty-five
past Half past
Twenty-five to
Twenty to
Quarter to
Ten to

Five to
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GEOMETRY: PROPERTIES OF SHAPES VOCABULARY

EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S
Same as EYFS, Same as EYFS & Same as EYFS & Same as Same as Same as
Shape plus: 2-D Shapes Year 1, plus: KS1, plus: previous year previous year previous year
Square 3-D Shapes Propertie Angl groups, plus: groups, plus: groups, plus:
Rectangl Two- s e Lines of Angles Radius
e Circle Dimensional Compare Turn symmetry Measure Diameter
Triangle Sides Three- Common Right angles Symmetric Degrees Circumference
Straight side Dimensional Line Quarter of a figure Classify Missing Nets
Curved side Cuboid symmetry turn Half-turn Geometric lengths
Cube Vertical line Three quarters shapes Missing
Pyrami Edges of aturn Quadrilaterals angles
d Cone Faces Complete turn Acute angle Regular
Cylind Vertices Horizontal lines Obtuse angle polygons
er Pentago Vertical lines Irregular
Sphere n Perpendicular polygons
Hexago lines Parallel Degrees
n lines Estimate
Heptago compare
n Reflex angle
Octagon Point
Nonago Straight
n line
Decagon Multiples
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Kite

Rhomb

us

Polygon
Square-based
pyramid Triangular
pyramid Triangular
prism Rectangular
prism Pentagonal
prism Hexagonal
prism Octagonal
prism Octahedron
Dodecahedron
Tetrahedron
Rectangular
pyramid
Pentagonal
pyramid Hexagonal
pyramid Octagonal
pyramid
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GEOMETRY: POSITION AND DIRECTION VOCABULARY

EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S
Same as EYFS, Same as EYFS & Same as EYFS & Same as previous | Same as previous | Same as previous
plus: Year KS1,
Position Half turn 1, plus: plus: year groups, plus: | year groups, plus: | year groups, plus:
Distance Quarter turn Rotation Co-ordinates Reflection Four quadrants
Direction
Move Three-quarter turn | Right angle Quadrant
Movement Left Clockwise Grid
Patterns Right Anti-clockwise Translate
Up Order Translation
Down Arrange Axis
Sequence X- axis
Y-axis
Spaces
Unit
Plot
Point
Polygon
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EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S
Interpret Same as KS1, plus:| Same as previous | Same as previous | Same as previous
Construct Present year groups, plus: | year groups, plus: | year groups, plus:
Pictogram Presented Time graphs Timetables Pie chart Calculate
Tally chart Graph Comparison Line graph Mean
Block diagrams Statistics Problems Average
Horizontal Bar charts
Vertical Tables
X- axis Solve
y-axis One- step
guestions
key Two- step
guestions
title Information
chart title

Simple tables
Ask
Answer
Questions
Counting
Objects
Category
Sort
Quantity
Total
Compare
Data
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EYF YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6
S
Same as EYFS, Same as EYFS & Same as EYFS & Same as Same as Same as
plus: Year 1, plus: KS1, plus: previous year previous year previous year
groups, plus: groups, plus: groups, plus:
Solve
Inverse Perimeter Properties
One-step problem
o Relationship Algebra Rectangles Missing number
Missing number
Compare Algebraically Deduce Problem
Check
Order Related facts Pairs
Calculate
Arrange Missing lengths Number sentence
problem
Pattern Missing angles Variables
Sequence

Chronological

Combination
Possibility
Enumerate
Equation
Formulae
Generate

Linear
number
sequence
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9. MATHEMATICAL CONCEPTS, IDEAS AND VOCABULARY - examples of useful concept maps

~. g Devon
Al SN oo | @ J‘L Devon Teaching
g , Rm WF School Partnership

Primary

E SCITT

ining Outstanding Teac?
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Greater/less

Improper

NEWPORT
COMMUNITY

Jk Devon Teaching

‘W'f School Partnership

Denominator

Devon Primary
SCITT

Training Outstanding Teachers
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Reflection

Regular/Irreg

Polygon &
Names

NEWPORT Devon Primary
-y

raining Qutstandig Te

Quadrilateral

Perpendicular

Angle - reflex,
obtuse, right,
acute

Perimeter/
sides
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Use the template below to take the key concept and attached vocabulary for the year group to
create your own ‘concept map’ for the area of Maths you are teaching:

F NEWPORT D PHaR
WAN || © I Do teacting SCITT
45 = WF School Partnership @

ng Outstanding Te
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